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Abstract 
Most studies on interpreting focus on areas such as interpreting teaching and 
learning. Yet empirical studies on the interpreting competence of MTI graduates should 
still be enhanced. Therefore, the author surveys and interviews the MTI students of 
Xiamen University (XMU) to examine how student interpreters and professional 
interpreters perceive interpreting competence and compare their corresponding 
feedback.  
According to the data, both student and professional interpreters agree that 
interpreting competence is composed of six elements including professionalism, 
communication ability, health, extra-linguistic knowledge, bilingual competence and 
interpreting skills. They reach consensus in attaching great importance to bilingual 
ability because interpreting concerns language delivery and professional topic. 
However, the relatively easy acquisition of professionalism prompts them to place it 
at the bottom of the rank. The differences between the two groups' feedback lie in the 
rank of the six components. Professionals value bilingual competence and health most 
and interpreting skills least mainly because they have internalized such interpreting 
skills, making the position of bilingual competence and good health prominent. In 
comparison, students prioritize interpreting skills due to extensive training in this 
regard. And communication skill is recognized as least important largely due to the 
uncertainty in successful interaction with the speakers. 
This thesis also discusses the courses that influence the cultivation of interpreting 
competence. Both groups agree that consecutive interpreting, simultaneous 
interpreting (SI), model conference on SI and topic interpreting contribute most to the 
cultivation of interpreting competence. But professional interpreters attach more 
importance to the function of sight interpreting. 
In response to lack of interpreting practice, student and professional interpreters  
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advise the school to provide more practice-based courses and practical opportunities 
while students should be encouraged to do intensive exercises and practice to boost 
interpreting competence.  
Key Words: interpreting competence; cultivation of interpreting competence;  
market-based interpreting competence; empirical study  
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摘 要 
  目前国内口译研究多集中于口译教学领域，对翻译硕士口译能力的实证研究仍
需增加。因此，笔者依托本学资源，采用调查问卷和个人访谈的方法，调查了厦
门大学翻译硕士对口译能力要素组成的认知，并进行对比分析。 
  根据整理的数据，学生译答对各要素排名：职业素质<<交际能力<<健康<<言外
知识<<双语能力<<口译技能；职业译答对各要素排名：职业素质<<口译技能<<
交际能力<<言外知识<<健康<<双语能力。双方都认可口译能力由上述六大要素组
成。而六要素中，两者均认为双语能力比较重要，言外知识重要性居中，而职业
素质和交际能力相对不重要。口译中必然面对的语言表达以及专业背景问题，造
成上述认知趋同。而容易习得的职业素质使得双方都不是很看重这一要素。不同
之处答要在于六大要素重要性排位差异。职业译答认为双语能力和健康最为重
要，口译技能重要性排名较后；而学生译答则最重视口译技能和双语能力,交际
能力位次较后。经大量实战，职业译答认为口译技能已成为条件反射的内化技能，
更重要的是应对各种语言场景的双语能力和能应对持续高强度工作的身心健康。
而学生译答在学期间最重视口译技能训练，与发言者成功沟通存在不确定性。 
  此外，本文也考察了影响口译能力培养的课程设置问题。双方均认为交替传译、
同声传译、同传答议模拟和专题口译最有助于培养口译能力。职业译答认为视译
对提升口译能力功不可没。 
  针对学生口译实战不足，学生和职业译答均建议口译教学中应提供更多口译实
践课程和实战机答，多鼓励学生展开训练反思和实战，以提升口译能力。 
关 键 词： 口译能力  口译能力培养  职场口译能力  实证研究   
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 1
Chapter 1 Introduction 
1.1 Research Background 
By 2015, 206 universities in Chinese mainland have been authorized to confer upon 
Master of Translation and Interpreting (MTI) degrees, whose enrollment of MTI 
candidates totals 20257 (韦忠和、崔启亮, 2015). MTI degree remains to be one of the 
hottest professional degrees pursued by postgraduate entrance exam takers. 
Consequently, large quantities of MTI graduates flood into the translation market. As a 
fundamental skill for an interpreter, interpreting competence not only determines the 
performance quality, but also relates to the prosperity of the interpreting profession. 
Therefore, it is natural to ask whether the competence learned in school meets the 
quest of the market. So exploring the perception of interpreting competence of the 
professionals and MTI students presents a sound opportunity to find the answer. The 
question seems quite simple superficially, but is sophisticated in actuality. It 
necessitates detailed and systematic empirical studies.  
    As the major factor to ensure smooth interpreting, interpreting competence 
fundamentally determines the quality of the interpreter and interpreting practice. 
Therefore, fully understanding the definition of interpreting competence shall provide 
insightful and beneficial experience for MTI teaching and study.  
Although more and more MTI candidates are being recruited by universities with 
MTI programs, the instruction guideline for MTI in different universities remains 
unchanged, ignores local features, and neglects practice and practical center operation 
(仲伟合, 2014:42). So it is necessary to discern whether the translation graduates 
meet the goal of the guideline which strives to “cultivate high-level, practice-oriented 
and professional translation and interpreting talents”.  
Moreover, Wang (王传英, 2012) pointed out that the employers lay more 
emphasis on tool and technology skillfulness, capability to study continuously, 
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integrity and cross-discipline background of the employees. Therefore, after some 
years of interpreting practice since the MTI graduates went into the interpreting 
market, have they fulfilled the official cultivation goals? If so, how much have they 
accomplished? To seek for the answer, we can check how professional interpreters 
define interpreting competence when they have accumulated related working 
experience and how MTI students perceive the components of interpreting 
competence.  
1.2 Research Objective 
Most researches on interpreting competence prioritize on its definition and cultivation 
in accord with theory discussion. According to Wang Qian and Liu Heping (王茜、刘
和平, 2015:79), 37% of translation studies published between 2004 and 2013 took on 
the theme of interpreting teaching and learning, followed by interpreting process 
(18%) and meta-research (15%). Researches on interpreting practice and occupation 
registered a moderate 13%. 9% of the papers were targeted at interpreting products 
while another 4% centered on interpreter study. So we can see that empirical studies 
which are in close contact with the market still lag behind.  
    Researches on interpreting competence can never shun away from its definition. 
But its definition was usually perplexed by another two technical terms: translation 
competence and translator competence due to their similarity in shared elements. 
Most scholars defined these three concepts by a combination of different components.  
    Chen Jing (陈菁 , 2002) divided interpreting competence into three parts: 
knowledge, skill and psychological competence. Knowledge competence refers to the 
mastery of language knowledge and culture, including the grammar, vocabulary, 
context knowledge and social linguistics. Interpreting skill covers short memory, 
interpreting note, coping strategies of the interpreter to conduct interpreting practice. 
Psychological competence refers to the interpreter’s performance ability on the spot.  
    Wen Jun (文军, 2004a) investigated translation competence from five parameters: 
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language or text competence, IT application competence, strategy competence, 
self-evaluation competence, theoretical research competence. Later Wen (文军, 2004b) 
put forward a course model focusing on cultivating translation competence through 
theory and practice. But detailed course operational guide was not offered.   
    Gu Qihui (古琦慧, 2009:35-38) defined interpreting competence as the union of 
bilingual ability, interpreting skills, encyclopedia knowledge and public speech. In 
comparison, interpreter competence was defined as a concept larger than interpreting 
competence, with the addition of communication ability, professional service, 
professional ethics, physical and psychological health. She thus suggested a course 
model to cultivate interpreter competence by adding practical courses such as 
professional interpreting, seminar on interpreting code of ethics, public speaking, 
software application.  
    Hence we can see that though these terms are different, previous studies failed to 
discern their exact differences and similarities. Therefore, this paper aims to redefine 
these terms (interpreting competence, translation competence, translator competence) 
based on prior scholarship basis and clarify their similarities and differences. 
1.3 Research Methods and Tools 
This paper combines the methods of questionnaire survey and interview. The former 
aims to collect critical information concerning the perception of interpreting 
competence while the latter aspires to solicit more profound and true feedback from 
the respondents in case some respond with ambiguous and valueless answers. 
    Questionnaire survey is carried out through Sojump, a professional survey 
website, which makes online design, implementation and data processing of the 
survey a reality. Interview is conducted based on face-to-face interaction. These two 
methods serve to reap comprehensive and useful data. 
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Chapter 2 Literature Review 
2.1 Three Key Terms 
Understanding the basic terminologies lays a solid foundation for the upcoming 
empirical study. But the difficulty of distinguishing similar concepts including 
translation competence, translator competence, and interpreting competence is not so 
easy. It is inevitable to compare the definition of these jargon based on literature. 
Undoubtedly, it is their shared characteristics that result in the misunderstanding of 
these concepts. So the ultimate way to differentiate these terms goes to 
comprehending the minor differences. The following sections fall on this task.   
2.1.1 Definition of Translator and Interpreter Competence 
The translator deals with written text while the interpreter handles oral speech 
simultaneously or consecutively. So translator competence indicates the translator’s 
integral ability in translating texts, while interpreter competence refers to the 
interpreter’s competence in delivering verbal interpreting. 
    The first trial to define this concept proves to be unsatisfactory. Kiraly (2000) put 
forward the concept of “translator competence” and pointed out that it incorporates a 
much larger content than “translation competence”, the so-called “professional 
quality”. But this definition is vague, abstract and not operational enough in practice.  
So upcoming researchers tried to define it through more tangible and measurable 
constituents and components.  
    Mo Aiping, Wu Di and Liu Jilin (莫爱屏、吴迪、刘吉林, 2015) echoed Wang’s 
proposal by mentioning that translator competence covers translation competence, 
which contains the ability and theory background to do research and proofreading, 
bilingual competence and professional skills; and professional competence, which 
means the ability of training, management, innovation, communication, cooperation, 
etc. They also classified translator competence as a combination of two major 
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elements.  
    Li Ruilin (李瑞林, 2011) studied the concept from the angle of cognitive 
linguistics, defining translator competence under a multi-layered space mixed by the 
environment, knowledge and the translator. Translator competence was regarded as a 
dynamic structure that is the continuity of original, medium and objective cognitive 
state. The high-level reasoning process emerges due to translation teaching elements 
such as solution design, cognitive tool, cooperative study and assessment mechanism.  
As to the definition of interpreter competence, Kevin Lin (林超伦, 2004) 
approached this concept from the application field. He noted that interpreters should 
be armed with four sorts of skills: adept bilingual competence; professional skill 
regarding interpreting or familiarity with areas such as society, culture, politics, 
economy; delivery skills; business skills. He argued that interpreting-based delivery 
skills should be developed based on bilingual competence. 
Wang Binhua (王斌华, 2007) defined interpreter competence as the combination 
of four elements: interpreting competence; psychological competence such as 
prominent memory, strong will, quick responsiveness, sensitive cross-cultural 
awareness and calmness; physical health which sustains lengthy and heavy workload; 
professional competence exemplified by operation of interpreting facilities, working 
attitude, responsibility and ethics.  
    Wang Binhua (王斌华, 2012) later classified interpreter competence into two 
larger aspects: the intelligence module which covers bilingual competence, 
extra-linguistic knowledge, and interpreting skills; and the non-intelligence module 
which includes professional quality, physical and psychological health. Such 
cognitive-study-based division presented an inspiring model to define the concept.  
    Researchers tend to largely define translator competence as a comprehensive 
concept formed by various elements including language competence, transfer ability 
and skills, professional quality, emergency handling ability, physical and 
psychological health. Based on their studies, interpreter can be defined as the 
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combination of components including bilingual competence, extra-linguistic 
knowledge, interpreting competence, professional quality, physical and psychological 
health and interpersonal competence. As is demonstrated in their definitions, these 
two concepts share a lot in common except the fact that their working styles differ, in 
which the interpreter works to interpret oral information and oral texts with relatively 
strict time limitation while the translator works to translate the texts with their own 
competence from one language to another.   
2.1.2 Definition of Translation Competence 
As is known to us all, translation can be divided into translation (written form) and 
interpreting (oral form), the former meaning traditional text translation while the latter 
spelling oral translation.   
If we review former studies on interpreting competence, “translation 
competence” inevitably surfaces since it is born much earlier than “interpreting 
competence”. Alongside the growth of interpreting practice, studies and instruction, 
translation studies (or researches on translation competence and its cultivation) also 
bears noticeable impact on the formation of “interpreting competence”. The author 
summarizes the literature of translation competence into two categories.  
The first sort contains scholars like Wilss and Bell, who believe that translation 
competence contain less than 3 kinds of ability. These researchers reach such 
conclusion based on their personalized translation experience and research.  
Wilss (1976) argued that translation competence is an interlingual 
supercompetence based on a comprehensive knowledge of the respective source 
language (SL) and target language (TL), including the text-pragmatic dimension, and 
consists of the ability to integrate the two monolingual competencies on a higher level. 
Such definition centered on not only transfer capability of two linguistic systems but 
also pragmatic application.  
Bell(2001) argued that translator competence is composed of ideal bilingual 
ability, expertise system, which covers knowledge background and reasoning 
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